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Preface

The application of modern linguistic theory and methods to Chinese language education overseas began with
Professor Yuen Ren Chao at Harvard University. As recorded in The Chronicle of Yuen Ren Chao, Professor Chao
taught at Harvard on two consecutive occasions. In 1942 he offered a Chinese course for Harvard’s summer school.
Later he concurrently presided over the ASTP (Army Special Training Program), while serving as the director of
Harvard’s Chinese Language Program. At that time, Harvard’s Chinese language pedagogy initiated a new era of
modernization. As Professor Timothy Light (1982) remarked, “Let us not forget that Y. R. Chao was the pioneer in
what is now the accepted mode of teaching Chinese”.

The purpose of this foray into the past is not solely because of the pride that contemporary North American
Chinese language educators have retained for the method established by Professor Chao. It likewise explains the his-
torical origin of two fundamental traditions that Harvard’s Chinese language teaching has upheld: that teaching mate-
rials employ “authentic spoken Chinese” and that teaching pedagogy engages in a “direct drilling method”.

For more than half a century, theories of linguistics and second-language acquisition have undergone the
stormy upheaval of the Chomskien revolution. Yet, people may be glad to know that not only has Professor Chao’s
pedagogical method not fallen out of date, but it has instead exhibited powerful resilience. Because of this, teachers
in Harvard’s Chinese Language Program have composed and compiled this Chinese language curriculum for first-
through fifth-year courses that inherits the methodology of Professor Chao, and developes it further. On the one hand
we have tried earnestly to put Chao’s principle of “speaking authentic spoken Chinese” into practice, while on the
other hand, diligently ushering in new avenues for “writing elegant written Chinese”. Put bluntly, the first and second
year Chinese classes are based upon the teaching of “authentic spoken language”, introducing a formal, refined style
when appropriate. The third and fourth year curriculum is geared towards consolidating basic spoken language and
training in the gradual transition to “formal written language” (including formal speech). The fifth year is devoted to
training in formal written and formal spoken Chinese.

As for the teaching materials, first year’s New Arrivals and the second year’s When in China prioritize “authentic
spoken Chinese”, while the fourth year’s On the Present and Past and the fifth year’s Writing and Truth features “for-
mal written Chinese”. The third year’s Understanding the People and the World is a transitional piece linking les-
sons learned in the former texts with a new trajectory for future study (i.e. authentic spoken language gradually tran-
sitioning to formal written styles). Based on the fundamental concepts and requirements of this system, textbooks
that prioritize instruction in spoken language like New Arrivals and When in China, are composed and compiled by
the teachers themselves. The transitional text, Understanding the People and the World, contains both original works
from well-known authors as well as essays adapted by our teachers. Almost all of the essays in the fourth and fifth
year textbooks are original works from selected texts and periodicals.

We believe that the education in Chinese overseas should take the instruction and acquisition of the language
itself (Mandarin) as its primary objective. Hence, even while we attempt to ensure that all written and selected es-
says in our lessons are lively and interesting, and they reflect traditional culture and the questions of today, the target
we most wish to attain is something of a breakthrough in language instruction and acquisition. Based on this consid-
eration, the first year teaching materials aspire to inculcate logical partitioning of sounds, form and meaning, as well
as the classification in the degree of difficulty for grammar and usage. The second year teaching materials strive to
effectuate “natural spoken language” in grammar, vocabulary and word use, in addition to “speech proficiency” for
communication. The third year teaching materials attempt the gradual transition from spoken language to written lan-
guage (using the Empty Triangle to mark informal style and the Black Star for formal styles). The fourth year’s teach-
ing materials continue from the third year, strengthening the development of students’ intuition for written Chinese
and training them in their capacity to distinguish between formal and informal styles. The fifth year teaching materi-
als center upon written language (such as disyllabic (or prosodic) words, monosyllabic words used within a disyllabic
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template, commonly used classical patterns, etc.). We hope to nurture students’ ability to write in a formal style by
training them in the “methods of spoken/written alterations” and in the “degrees of formality in writing”, which are
the first steps toward written proficiency for future endeavors. In conclusion, we have sedulously worked to ensure a
systematic, scientific and practical curriculum.

This set of textbooks is a product of collective creativity. Teachers involved in this composition are not only
dedicated to their work, but also have fulfilled much broader duties. As editor in chief, I would first like to thank all
the teachers in Harvard’s Chinese Language Program for their positive involvement and professional commitment.
Without their enthusiasm and dedication, it would not have been possible to successfully conclude this task in such a
short time. I would like to especially thank the former chair of the Harvard Department of East Asian Languages and
Civilizations, Professor Philip Kuhn, as well as its current chair, Professor Michael Puett. Without their full support,
present developments in Harvard’s Chinese Language Program would not have been possible. Without them, there
would be no Harvard Beijing Academy, nor would we be enjoying the accomplishment underlying this set of text-
books, from its planning and composition, to the present day.

At this point, we would also like to thank the Language Consortium for their financial support in the produc-
tion of the fifth year teaching materials and for providing us the opportunity to elicit assistance from Harvard’s teach-
ers, graduate students and undergraduate students. We extend special thanks to Ms. Wan Min for her significant
contribution in the early stages of this project. In addition, I would like to thank Christopher Hakkenberg, Zhang
Chen, Li Mingpei, Alexander Van Zandt Akin and Ilona Szonja Budapesti for spending much of their time assisting
in the complex and minute details of proofreading materials. I would also like to represent the teachers involved in
this compilation to thank Professor Keith McMahon, who would not disdain to sacrifice his precious time to discuss
questions of the curriculum, and personally proofread and correct English abstracts in Writing and Truth. Teachers at
all levels (especially many young teachers and graduate students teaching at the Harvard Beijing Academy), as well
as many students who used the materials, all raised valuable suggestions and recommendations during the initial ap-
plication of these teaching materials. For this, I extend my deep gratitude.

Here I would also like to thank Professor Du Weiming and Wang Dewei for their enthusiastic support. Fortu-
nately, we’ve got help from them to attain financial assistance from the Yenching Institute and the CCK Foundation,
as well as their assistance in convening a small-scale symposium in the Spring of 2006 to discuss and offer revisions
before the publication of the fifth year’s materials of Writing and Truth, and the accompanying handbook, Expres-
sions of Written Chinese. We thank the following experts for participating in this symposium: Perry Link, Cornelius C.
Kubler, James R. Pusey, Jianming Lu, Ning Wang, Xiliang Cui, Hongjun Wang, Rou Song, Yang Shen, Yunlu Wang
as well as other professors who provided pertinent criticism and valuable suggestions for these materials. Even if the
current results are far from being satisfactory, without their help, even this level of quality would have been hard to
be achieved.

Finally, I represent all those involved in the compilation of these textbooks in expressing my sincere gratitude
towards Yuan Liu, the Vice President Higher Education Press(Beijing), Qunsen Xu, the Division President, and Li
Wang, the editor. Not only did they fervently undertake the burden of publishing this set of materials, but they did so
with a serious attitude and a sense of professional responsibility. They invested a significant degree of manpower and
material resources in the systematic process of layout, material verification and the content collation of these educa-
tion materials.

To be honest, composing and compiling this series of teaching materials is, as far as we are concerned, simply
our first attempt. Although we’ve attempted to embark on a new path, because of the limitations of time, experience
and capacities, there will always be errors as well as areas awaiting revision and improvement. We sincerely hope
that the critiques and recommendations of the teachers and students who use this set of materials won’t cease, so that
they may further impel continual improvement.

Editor in Chief
March 30, 2007
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a.
(a./n.
adv.
attr.

adjective or noun)

aux.
conyj.

interj.

m.w.

m.p.

n.

(n./a. noun or adjective)
(n./v. noun or verb)
num.
onom.
p.n.
part.
q.
phr.
prep.
pron.
DW.
Lw.

V.
(v./n.
v.C.

verb or noun)

v.0.
Italics

functional word
disyllabic word
monosyllabic word
quadrosyllabic template
prosodic word

*
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Abbreviations and Explanations for Grammar Terms and Symbols

adjective

adverb
attributive
adjective
auxiliary verb
conjunction
interjection
measure word
modal particle
noun

numerals
onomatopoeia
proper name
particle
colloquial
phrase
preposition
pronoun
place word
time word
verb

verb-complement
verb-object

not important words
(usually not frequently
used proper names)

formal
colloquial (very informal)
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xingrongci

faci
feiwéixingrongci

zhadongci
lianei
gdntanci
lidngci
yuqgici
mingci

shadci
nishéngci
zhuanydu-mingci
xdaci
kduyU
dudnyu
jieci
daici
chasudci
shijianci
dongci

doéngci-buyu
doéngci-bTnyu
xiétizi

gongnéngci
shuangyinci
danyinci
sizigéxingshi
yanldci
shumidnyu
kduyu
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